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CHAPTER I 
STATEMENT OF THE PROBLEM 
This study is an analysis of dates in six fifth grade 
American History textbooks, published between the years 1948 
and 1951, to determine how the dates were used. 
The textbooks used in the study are listed below. The 
letter preceding each book is the code letter which will repre-
I 
sent that book throughout the study. I 
I 
A. Barker, Eugene C. , Frs.nces Cavanah, and Walter J 
P. Webb, Our New Nation. White Plains, New York: 
Row, Peterson and Company, 1950. 373 pp. 1 
B. Lansing, Marion, W. Linwood Chase, and Allan 
Nevins, Makers Qf the Americas. Second Edition; 
Boston: D. C. Heath and Company, 1951. 449 pp. 
C. McGuire, Edna, America Then and Now. New York: 
The Macmillan Company, 1948. 431 pp. 
D. Snedaker, Mabel, and Maxine Dunfee, Toward Modern 
America. Philadelphia: The John C. \-1inston 
Company, 1951. 418 pp. 
E. Southworth, Gertrude Van Duyn, and John Van Duyn 
Southworth, Early ~ in the New World. 
Syracuse, New York: Iroquois Publishing Company, 
Inc., 1950. 495 pp. 
F. Whalen, Frank D., and Orrel Baldwin, Our America. 
New York: Noble and Noble, 1951. 363 pp. 
The textbooks were examined for: 
1. The total number of dates used in the running text 
of each book. 
2. The number of dates in the running text using the 
II 
II 
year, month and day. 
3. The number of dates in the running text using the 
year and month. 
4. The number of dates in the running text using the 
month anCl. day. 
5. The number of dates in the running test using the 
month alone. 
6. The number of dates in the running test using the 
year alone. 
7. The number of dates in the running text of each 
book which refers to wars. 
8. A tabulation of the percentages of categories 2, 
II 
II 
211 
3, 4, 5, 6 and 7 based on the total number of dates 
used in the running text of each book. 
9. A breakdown of the total number of dates in the 
II 
running text of each book into the three following 11 
periods: dates up to 1607, dates from 1607 to 1783~ 
dates from 1783 to the present. 
10. A tabulation of the percentages of the three per-
iods listed in the preceding category based on the 
total number of dates in the running text of each 
book. 
11. A breakdown of the total number of dates in the 
running text of each book into centuries. 
12. The number of dates used in each book with exer-
c1ses and activities, maps, pictures, book lists, 
----------
tables and charts. 
IMPORTANCE OF THE STUDY 
The importance of dates is indicated by Edgar B. 
Wesley. 1 
Social events, in order to have significance, must 
be dated and placed. While all subjects have occasion 
to use these elements, the social studies use them more 
frequently than other fields. They are necessary not 
only to describe an event but also to facilitate the 
appreciation of it. 
II 
'i 
II 
1/ 
II 
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I 
I 
II 
II 
The textbook is of great value in presenting dates and I 
time concepts to the student. The great influence of the text- 1 
book is also indicated by Edgar B. Wesley. 2 1 
The textbook has probably exerted a more direct and 
extensive influence upon the social studies curriculum 
and upon the teaching methods in the United States than 
any other single factor ..• textbooks have great social 
significance, for the public is interested in the ef-
fects which their contents might have upon the attitudes 
of future patrons, clients, consumers and workers ... The 
textbook reflects and establishes standards. 
1. Edgar Bruce Wesley, Teachinf the Social Studies 
(Boston: D. C. Heath and Company, 1942 , p. 403. 
2. Ibid., p. 375. 
I 
I' 
I 
I 
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CHAPTER II I 
I 
REVIEW OF THE LITERATURE AND RESEARCH 
A review of the literature of time studies reveals that 
little has been done in the analysis of dates as used in social 1 
studies textbooks. The majority of the research is concerned 
with the time line and the development of time concepts. 
1 Edgar Bruce Wesley makes the following statement 
concerning time concepts, 
A realization of time, and the concepts that 
indicate portions of it, seem to be a basic social 
necessity. The teacher is thus not only justified 
in emphasizing time concept, he is obligated to do 
so. 
He further stresses the importance of the nature of 
time to the social studies teacher in the statement, 
The nature of time is a problem that has interested 
the philosopher, the logician, the psychologist, and, 
to a lesser extent, the historian. There are a variety 
of approaches to the problem. Some choose to regard 
time as a simple scheme for counting the passing days 
and seasons; other choose to make mysteries out of it; 
and still others want to reduce it to a stream of thought. 
The social studies teacher may or may not be interested 
in these problems, but he is interested in the psycho-
logical bases if they throw light upon the process by 
which the pupil acquires a sense of chronology. There 
are at least three approaches that may thrm<~ light upon 
the develooment of a sense of time: the spatial basis, 
the mathematical basis, and the associ~tive basis; i.e., 
the connecting of an event and a date. 
1. Edgar Bruce Wesley, Teachinr ~ Social Studies 
(Boston: D. C. Heath and Company, 1942 , p. 265. 
2. Ibid. • 123. 
He states that it is improbable that a person would 
use only one of these bases, but would utilize them all to 
develop a sense of chronology. 
In discussing the development of time understanding, 
to quote Wesley3 
The child of three has little understanding of time. 
"Tomorrow", "today 11 , and "yesterday 11 are mere verbalisms. 
Their meanings gradually become significant. Between the 
ages of six and twelve the pupil learns forenoon, after-
noon, the names of the days of the week, the month of the 
year, and the day of the month, in the approximate order 
in which they are given here. All investigators agree 
that the concept of time develops approximately in pro-
portion to chronoligical age. There seems to be a re-
lationship between experienced time and the understand-
ing of concepts of time. In other words, the concepts 
undergo the expansion which is typical of all concepts. 3 
Discussing the teacher's part in this development 
he continues, 
The experienced teacher soon learns that most 
time expressions of a general nature are indeed so 
general as to be valueless. This does not, of course, 
imply that general time expressions should be dis-
carded, but it does indicate the necessity of making 
sure that the st~dents at least know the meanings of 
the expressions. 
He indicates the importance of time concepts in the 
following statement, 
There may be a variety of opinions as to how 
soon pupils need frameworks of time and place, but 
there is no dissent from tge statement that they 
eventually must have them. 
3. Ibid., p. 267 
4. Ibid., p. 272 
5. Ibid., p. 272 
The majority of researchers are of the opinion that 
concepts of time develop through maturation and not through 
training. Edgar Bruce Wesley and Mary A. Adams6 state, 
Every study of time .•• shows that pupils of the 
early grades · simply cannot grasp dates. Decades and 
centuries and the sequence of periods and movements 
are beyond their ex peri enc e • • • the t eache.r cannot 
provide experiences involving time; only the calen-
dar and slow maturation can do that •.• far more pro-
fitable to teach simple time relationships in the 
early grades and let chronology wait until the pupil 
has experienced a few more years. 
. 7 
Edgar Bruce Wesley states in another work that the 
teacher can aid this growth to a certain extent. 
An inadequate sense of time is a factor that op-
erates more noticeably in the social studies than in 
other subjects. Until a rather definite time sense 
has developed, the pupil cannot appreciate cause and 
effect or sequential relationships. In other words, 
he cannot understand a chronological or even a gen-
etic approach to the study of a topic. Whether 
chronology has a mathmetical basis or whether it 
grows only as a result of association with events 
is a problem that has not been satisfactorily solved. 
The process of growth in developing a time sense is 
. fairly well understood. It seems to grow with age, 
and teaching can •.• assist the process by various 
aids.e 
The aids to developing this time sense are explained, 
The teacher who makes liberal use of time lines 
and other devices, who stresses the vocabulary con-
taining such words as before, after, hour, afternoon, 
6. Edgar Bruce \Ales ley and Mary A. Adame, Teaching 
Social Studies in the Elementary Schools (Boston: D. C. Heath 
and Company, 1946), p. 299. 
7. Edgar Bruce Wesley, "Diagnosis in the Social 
Studies," Thirty-fourth Yearbook of the National Society for 
the Study of Educationh (Bloomington~ Illinois: Public School 
Publishing Company, 19u5) pp. 303-3v0. 
I . --
li 
II 
month, minute, half-hour, week, year, score, century, 
and who drills upon a few specific dates 1~ following 
the results of the most approved research.9 
F 10 rederick Pietor in his studies regarding maturation 
!I 
( il 
1 versus training in the development of time concepts concludes 
1: 
that training had no effect upon the development. In this 
study two equivalent groupe of sixth grade pupils were studied. 
; Each group contained 320 pupils ranging from age 10-0 through 
I 
12-11. One group had been given special instruction in history 
and chronology in grades four 
received no such instruction. 
I 
and five while the second group I 
The pupils who had the instruc-
tion did no better than those who had not. 
11 . 
Pietor conducted another experiment to determine 
whether time concepts are developed through maturation or train-1 
ing. The pupils were again divided into two groupe; the his-
toric group and the non-historic group. The historic group had 1 
instruction in chronology by using time charts, time lines, etc J 
I i: There wa s an attempt to tie in past events as much as possible 
with present day affairs. The non-historic group received only 
l 
:' incidental instruction in history as it was related to the stu- J 
dy of the geography of Europe and Asia. The group was tested !
1
, 
at the beginning of the sixth grade and the test was repeated 
at the beginning of the seventh grade to determine the amount 
9. Ibid., p. 322. 
10. Frederick Pistor, "How Time Concepts Are Acquired 
by Children," Educational Method, 20: 107-112, November, 1940. 
11 Ibi 
II 
II 
I' 
I 
i 
of growth. The results were that both groups continued to 
develop in their ability to conceive of time. The amount of 
growth was the same. Thus such growth was not due to the type 
of instruction the pupils received in grade six. The experi-
menter states that there was no conclusive evidence that the 
8 
children developed in their time concepts through sheer matura-
tion~ The growth is subject to many other influences such as 
reading, motion pictures, and radio. However, the evidence in 
this experiment favors the idea that maturation rather than 
training is the dominating factor in the development of time 
concepts. 
12 Kepple C. Friedman conducted a study of the variety, 
extent, and importance of children's concepts about time. 
Friedman's study involved 697 pupils including kinder-
garten and grades I - VI in three elementary schools in 
Minneapolis, Minnesota. There were 100 pupils to a grade. 
The pupils were of normal I. Q. with parents in the middle 
group. There were two sets of tests given; a primary test 
testing the facts of the time system and the intermediate for 
grades four through six which repeated the primary questions 
and added a teet on a variety of time concepts. 
12. Kopple C. Friedman, "Time Concepts of Elementary 
School Children," Elementary School Journal, 44: 337-342, 
February, 1944. 
I' 
I 
I 
I 
,, 
I 
I The pupils were asked to name the day of the week, the 
I month, the day of the month, the time of day and to list the 
I 
i 
months in perfect order. An understanding of these was 
achieved by Grade VI at the average C. A. of eleven. He 
states, 
It is not until this point, therefore, that com-
prehension of these basil facts about our conventional 
time system is complete. 3 
In most cases there was a higher percentage of correct 
ans"rers with increasing ability but this was not as definite as 
percentages of correct responses of successively higher grades. 
The test for the intermediate grades was divided into 
four parte: (1) An objective attempt to find out about the 
ideas of older pupils concerning the indefinite time concepts 
discussed for primary grades; (2) Multiple choice questions 
to test the understa.nding of time words and dates drawn from 
t wo useful word lists and other literature of the field; (3) 
Groups of events to be numbered in chronological order and; 
(4) A time line of the life of a ten year old boy with hypo-
thetical events to be arranged. 
Teste on the indefinite time concepts showed that the 
child used lees logic- in his thinking concerning the future 
than he did in his thinking concerning the past. In regard 
to this he states, 
13. Ibid., p. 340 
II 
10 
Building up a perspective about the future requires 
more development. The idea of tomorrow appears to be more 
difficult than the concept of yesterday. 
In general, ability to understand these inadequate 
concepts was greatly improved over that shown in primary 
grades. 
Teste on the meanings of time words, on dates, and on 
ability to place familiar events in chronological sequence 
indicated continued progress by grade but lack~· of sufficient 
comprehension even by Grade 6. 1 4 
Friedman indicates that training can help to develop 
an understanding of time. 
Practice in putting i terns in ,chronological order 
should stimulate learning that emphasizei ideas of 
development, relationships and sequence. 5 
He states also that time lines are understood by only 
a small percentage of pupils but he adds, 
Such devices can be useful, and, if pupils and 
teachers work together in threr construction, a bet-
ter understanding m~result. 
Sturt and Oakden17 in their study found that children 
under eleven years of age have little understanding of names 
of time periods. Growth in this und.erstanding is a slow pro-
cess reaching adult level after the age of thirteen. This 
14. Ibid., p. 340 
15. Ibid., p. 341 
16. Ibid .• , p. 342 
17. Mary Sturt, The Psychology of Time (London: 
Harcourt Brace, 1925), p. 79, citing E. C. Oakden and Mary 
Sturt, "The Development of the Knowledge of Time in Children," 
British Journal of Psychology, Vol. 12 (April, 1922), 
pp. 309-336. 
11 
study shows that children first learn time wora_s in ord_inary 
use and gradually arrive at an understanding of chronology -and 
arrangement of historical events. 
18 Mary Sturt further states, 
---that only from about nine years of age can 
the majority of children be assumed to possess a 
knowledge of the conventional scheme of time-mark-
ing in every day life and history. Even at that 
age, it is quite unsafe to assume that much more 
than a half of the class understands the principle 
on which chronology is based, or what is intended to 
be conveyed when the date of some historical charac-
ter is given. 
She makes this statement in regard to dates, 
But dates are merely the scaffolding of history, 
and an understanding of them is quite distinct from 
a knowledge of the cr~racteristics of the different 
periods which they denote. It seems probable that 
the power to understand this depends partly on age, 
even apar!9from the effects of different methods of teaching. 
Lucile Harrison20 determined the nature and the devel-
opment of concepts of time among young children, from the kin-
dergarten through the third grade, using fifty commonly used 
18. Mary Sturt, The Psychology 2f Time (London: 
Harcourt Brace, 1925), p. 56. 
19. Ibid., p. 5?. 
20. Lucile M. Harrison, "The Nature and Development 
of Concepts of Time Among Young Children," Elementary School 
Journal, 34: 507-14, March, 1934. 
12 
terms selected from eight vocabulary studies. The data indi-
cate a continuous and steady increase in growth, from grade to 
grade, of complete conceptions and a decrease of incomplete, I 
confused, and wrong concepts, and of omissions. The data gath-
ered in the investigations indicate that the development of 
concepts of time bears a fairly close relation to grade devel-
opment • 
••• the numerical relations of day, week, month, 
season and year must be understood before the child can 
arrive at a complete concept of these terms as neces-
sary measurements of time. Increased language ability 
and an understanding of primary number meanings and 
relationships, which come to a fairly well-developed 
state at the e~d of the primary grades, make it possible 
for children then to use expressions of time with mean-
ing and to adopt the use of the calendar to their needs 
as an instrument of value in reaching of time and time 
relationships. 
Discussing further the children's understanding of 
Frederick Pistor21 states, 
It has been found that children under eleven years 
of age attach little meaning to conventional names of 
periods, especially dates. Their growth in the knowl-
edge of time is a slow process starting at the age of 
four and arriving at adult level after the age of thir-
teen. Children appear to learn first the meaning of 
time words in ord.inary use, such as days of the week. 
Passing from these to an understanding of chronology 
and arrangement of historical periods is a difficult 
matter. Not until pupils are eleven years old do they 
pay attention to the sub-divisions of the past, or per-
iod history. 
21. 
Children, 11 
1939. 
Frederick Pistor, "Measuring Time Concepts of 
Journal of Education Research, 33:293, December, 
From this research, we see that there is much con-
flicting evidence regarding the development of time concepts. 
Because of this, it is not definitely known to what extent 
training will develop a sense of time. Much of the research 
shows, however, that the teacher can aid this development by 
various teaching methods. 
CHAPTER III 
PROCEDURE USED IN THE STUDY 
The textbooks analyzed in this study were selected be-
cause of their recency of publication. 
The textbooks used are listed below. The letter pre-
ceding each book is the code letter which will represent that 
book throughout the study. 
A. Barker, Eugene C., Francis Cavanah, and Walter P. 
Webb, Our New Nation. White Plains, New York: 
Row, Peterson and Company, 1950. 
B. Lansing, Marion, W. Linwood Chase, and Allan 
Nevins, Makers of~ Americas. Second Edition; 
Boston: D. C. Heath and Company, 1951. 
c. McGuire, Edna, America Then and Now. 
The Macmillan Company, 194B:T 
New York: 
D. Snedaker, Mabel, and Maxine Dunfee, Toward Modern 
America. Philadelphia: The John C. Winston 
Company, 1951. 
E. Southworth, Gertrude Van Duyn, and John Van Duyn 
Southworth, Early Days in the New World; 
Syracuse, New York: Iroquois Publishing Company, 
Inc., 1950. 
F. Whalen, Frank D., and Orrel Baldwin, Our America. 
New York: Noble and Noble 1951. 
Each page of the textual matter of each text was ex-
amined to find the dates used. Each date was listed as it 
appeared in the text with an explanation of how it was used. 
These lists were then examined and the number of dates 
used in the textual matter of each book was tabulated. A table 
15 
was then made indicating the number of these dates using the 
year, month and day; the year and the month; the month and the 
day; the month alone; and the year alone and the text in which 
it occurred. 
The second step was to change these totals to percent-
agee and another table was made showing the percentage of 
dates in the textual material of each book which used the year, 
month, and day; the percentage using the year and the month; 
the percentage using the month and day; the percentage using 
the month alone; and the percentage using the year alone. 
Further analysis was made by dividing the dates found 
in the textual matter of each book into three periods: dates 
up to 1607, dates from 1607 to 1783, and dates from 1783 to 
the present. (Another table was made indicating the number of 
dates in each period under the appropriate text title.) 
(Another table was made to show the percentage of 
dates in each text that fell in each of these three periods.) 
The dates taken from the same list were then divided 
into centuries and a table constructed to show the number of 
dates used in each century in each of the six texts. 
The list was again examined to see how the dates were 
used and those dates referring to wars were counted and a 
table was made to show the number of these dates found in each 
text. The percentages were computed to discover what percent-
age of the total number of dates in each book referred to wars 
1
. 
I 
16 
and a table was made. 
The exercises and activities at the end of each chap-
ter in all texts were then examined and the dates found were 
listed. The maps in each text were next examined to find the 
dates used. The dates found both on the maps and in the ex-
planatory titles were listed. The pictures in each text were 
examined and the dates listed. The dates found in book lists 
and charts were also examined and listed. 
From these lists, tables were made indicating the 
number of dates used in exercises and activities, on maps, 
with pictures, in book lists and in charts. These were listed 
under the title of the text in which they appeared. 
The following information wa.s obtained: 
1) The total number of dates used in the 
running text of each book. 
2) The number of dates in the running text 
using the year, month and day. 
3) The number of dates in the running text 
of each book using the year and month. 
4) The number of dat~s in the running text 
of each book using the month and day. 
5) The number of dates in the running text 
of each book using the month alone. 
6) The number of dates in the running text 
of each book using the year alone. 
7) The number of dates in the running text 
of each book which refer to wars. 
8) A tabulation of the percentages of cate-
gories 2, 3, 4, 5, 6 and 7 based on the 
total number of dates used in the running 
text of each book. 
9) The number of dates in each book that 
are in the period up to 1607, the per-
iod from 1607 to 1783, and the period 
from 1783 to the present. 
10) The percentage of dates in each book 
that are in each of these three periods. 
11) The number of dates used in each century 
in the running text of each book. 
12) The number of dates used in each book 
with exercises, maps, pictures, book 
lists, tables and charts. 
17 
I 
I 
lj 
I 
I 
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CHAPTER IV 
ANALYSIS OF DATA 
The books were analyzed to d~termine how the dates 
were used in six Fifth Grade American History textbooks. 
This analysis was made to discover the number of dates 
used in the textual material; the number and percentages of 
these dates using the year, month, and day; the year and month; 
the month and day; the month alone; and the year alone. The 
dates found in the textual material were further investigated 
to ascertain the number of dates found in each century and the 
number and percentage of the dates in each book which referred 
to wars. The dates found in the textual material were also 
divided into three periods and analyzed to find the number of 
dates and the percentage of dates in each period in each text. 
The books were further analyzed to discover. the num-
ber of dates in each text used with exercises and activities, 
with maps, with pictures, with book lists, and with tables and 
charts. 
I 
TABLE I 
A NUMERICAL DISTRIBUTION OF DATES USED IN THE TEXTUAL 
MATERIAL OF SIX FIFTH GRADE AMERICAN HISTORY TEXTBOOKS 
INDICATING DATES USING THE YEAR, MONTH AND DAY; THE 
YEAR AND MONTH; THE MONTH AND DAY; THE MONTH ALONE; 
AND THE YEAR ALONE. 
alone. 
Text B had the greatest number of dates in the textual 
material, using 419; text A had the next greatest number with 
302 dates; text C had the next greatest number using 2?1 dates; I 
text E had the next greatest number using 241 dates. Text F 
used 237 dates and· the least number of dates was found in 
text D using only 157. 
~I 
I 
I 
20 
The majority of these dates in each book used only the 
year . Text B had the greatest number with 333; text A had the 
next greatest number with 234; text E had the next greatest 
number using 200. Text C used 174 and Text Fused 151. The 
least number of dates using the year alone occurred in text D 
with 139. 
Text F had. the greatest number of dates using the 
month, day and year with 56; text C used 47; text Bused 37; 
text A used 33; and text E used 19. The book with the least 
number of dates using the month, day and year is text D with 
only 7. 
Text A had the greatest number of dates using the year 
and month with 35; text Band C had the next greatest number, 
both using 34; text F had the next greatest number with 30; 
and text E had 17. Text D also had the least number of dates 
using the year and month with only 4. 
Text A and text F did not have any dates using the 
month and day; text E used only 3. The remaining texts used 
the month and day in this manner; text C had the greatest 
number, using 16, text B had the next greatest number, using 
15, and text D used 5. 
Only two texts contained dates using the month alone. 
These were text D and text E, both using only 2. 
Books 
A 
B 
c 
D 
E 
F 
Month, 
and 
Year 
10.93 
8.83 
17.34 
4.46 
7.88 
23.73 
TABLE II 
A TABULATION OF THE PERCENTAGES 
OF THE DATES LISTED IN TABLE I 
Day Year Month Month 
and and 
Month Day 
11.59 
8.11 3,58 
12.55 5.90 
2.55 3.18 1.27 
7.05 1.24 .83 
12.71 
Year 
77.48 
79.47 
64.21 
88.54 
82.99 
63.56 
Table II shows the percentage of dates in each text 
' using the year, month and day; the percentage using the year 
IJ ,, 
and month; the percentage using the month and day; the month 
alone; and the year alone. 
The greatest percentage of dates in each text used the 
year alone. Text D had the greatest percentage of its total 
number using the year with 88.54%; 82.99% of the dates in text 
E used the year alone; 79.47% of the dates in text B· I 77.48% 
of the dates in text A; and 64.21% of the dates in text C. 
Text F had the smallest percentage of its total number of dates 
using the year alone with 63.56%. 
Text F had the highest percentage of dates using the 
month, day and year with 23.73%; text C had the next greatest 
percentage using 17.34%; text A had the next greatest 
percentage with 10.93%; text B had the next greatest percent-
age "ri th 8. 83%; text E was next with 7.88%; and text D had 
the smallest percentage with 4.46%. 
Text F also had the highest percentage of dates using 
the year and month with 12.71%, and they continue in the same 
order; text C with 12.55%; text A with 11.59,%; text B with 
1
' 8.11%; text E with 7.05%; and text D with 2.55%. 
I 
Text A and text F did not contain any dates using the 
month and day. Text C had the highest percentage using 5.90%; 
text B had the next highest with 3.58%; text D had the next 
~ 
highest with 3.18%; and text E used 1.24%. 
The two texts which contained dates using the month 
:
1 alone were text D and text E. Text D had 1.27% and text E 
li • 83%. 
I' ) 
tl 
I 
Books 
I' A 
B 
II 0 D 
E 
F 
TABLE III 
A NUMERICAL DISTRIBUTION OF DATES USED IN THE TEXTUAL 
MATERIAL OF SIX FIFTH GRADE AMERICAN HISTORY TEXTBOOKS 
DIVIDED INTO THREE PERIODS: DATES UP TO 1607, 1607 TO 
1783, AND 1783 TO THE PRESENT 
Period I Period II Period III 
160? 1783 
to to to 
1607 1783 Present 
1 10 291 
38 100 278 
23 51 197 
16 35 106 
24 195 22 
13 46 178 
&) ')j 
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11 
I 
I 
I 
Table III shows the numerical distribution of the dates 
1 in the textual material according to the following three per-
iods: (I) the dates up to 1607, (II) the dates from 1607 to 
1783, and (III) the dates from 1783 to the present. 
In five of the texts 7 the majority of dates were found 
in Period III. Text A had the greatest number of dates in 
this period with 291; text B had the next greatest with 278; 
text C had the next greatest number with 197; text F had the 
next greatest number with 178. The least number or dates oc-
curring in this period was found in text E, having only 22. 
Text D had 106 dates in this period. 
In Period I, text A had only one date occurring in this , 
Text B had the most dates in Period I with 38; text E !I period. 
- --- -- I~-----
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had the next greatest number with 24; text C had the next 
greatest with 23; text D contained 16 dates in this period; 
text F contained 13. 
Text E had the majority of its dates in Period II with 
195. The remaining texts had the following number of dates in 
this period; text B had 100, text C had 51, text F had 46, 
text D had 35, and text A had 10. 
In five of the six texts, the number of dates increased 
as the periods came nearer to the present. 
Books 
A 
B 
c 
D 
E 
F 
dates in 
greatest 
TABLE IV 
A TABULATION OF THE PERCENTAGES OF THE 
THREE PERIODS LISTED IN TABLE III 
Period I Period II Period III 
160? 1?83 
to to to 
160? 1?83 Present 
.33 3.31 96.36 
9.13 24.03 66.83 
8.49 18.82 ?2.69 
10.19 22.29 6?.52 
9.96 80.91 9.13 
5.51 19.49 ?5. 
Table IV shows that the greatest percentage of the 
texts A, B, c, D, and F "t'lere in Period III. The 
percentage of dates in text E were in Period II. 
Text D had. the highest percentage of dates in Period 
25 
I 
with 10.19%; text E had the next highest with 9.96%; text B 
had the next highest with 9.13%; text C had the next highest 
with 8.49%. Text F had 5.51%. and text A had the smallest per-
centage in this period with .33%. 
Text E had the highest percentage of dates in Period II 
with 80 . 91%; text B had the next highest with 24.03%; text D ' 
had the next highest with 22.29%; text F had the next highest I 
percentage with 19.49%. The smallest percentage in this period j 
was found in text A with 3.31%. Text Chad 18.82% of its dates j 
' 
II 
,, 
in Period II. 
Text A used the highest percentage of dates in Period 
III with 96.36%; text Fused the next highest percentage which 
was 75%; text C used 72.69% in this period; text D 67.52%; 
text B used 66.83%. Text E used the smallest percentage of 
dates in this period with 9.13%. 
I 
I 
II 
I 
TABLE V 
A NUMERICAL DISTRIBUTION OF DATES AS THEY APPEARED IN 
EACH CENTURY IN THE TEXTUAL MATERIAL OF SIX FIFTH GRADE 
AMERICAN HISTORY TEXTBOOKS 
Books 
Centuries A B c D E F 
11th 
12th 
13th 
14th 
15th 
16th 
17th 
18th 
19th 
20th 
1 1 
1 1 
13 4 
1 22 16 
49 22 
33 69 44 
193 183 101 
75 78 82 
1 
9 
5 
17 
30 
72 
23 
1 
1 
4 
18 
105 
101 
11 
3 
10 
21 
37 
77 
89 
Table V shows the numerical distribution of dates as 
, they appeared in each century in the textual material of each 
book. 
No dates were found in any of the texts before the 11th 
century and there were no dates found in the 12th century or 
the 14th century. Texts B, C, D, and E had one date each in 
the 11th century while text A and text F had none. Texts B, 
C, and E had one date each in the 13th century while texts A, 
D, and E had none. Text A had no dates in the 15th century; 
text B had the greatest number using 13; text D had the next 
greatest with 9; texts C and E used the identical number of 
dates, 4; text F used 3. Text A used one date in the 16th 
I 
II 
--- ----
century, while text B had the greatest number, 22. Text E used lj 
II 18; text C used 16; text F used 10; text D used 5. 
Text E had the greatest number of dates in the 17th 
century with 105; text B had the next greatest number using 
49; text C used 22; text F used 21; text D used 1?. Text A 
used no dates in this century. 
I 
II 
11 
I 
I 
In the 18th century, the greatest number of dates was 
found in text E with 101 and the least number in text D with 
The other dates were distributed in the following manner; 
30. 
1 text B using 69, text C using 44, text Fusing 37, and text A 
' using 33. 
Text A contained the greatest number of dates in the 
19th century with 193 and text B had the next greatest number 
with 183. Text E contained only 11 in this century. Text C 
1 contained 101; text F 77, and text D 72. 
Text E had no dates in the twentieth century. Text F 
had the greatest number of dates in this century using 89 and 
t~xt D used only 23. Text C used 82 dates; text B used 78; 
·
1 text A used ?5. 
In texts A, B, C, and F the number of dates increased 
in each century. 
II 
I 
I 
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Books 
A 
B 
I C 
D 
E 
F 
TABLE VI 
A LIST OF THE NUMBER OF DATES WHICH REFER 
TO WARS IN EACH OF THE SIX FIFTH GRADE 
AMERICAN HISTORY TEXTBOOKS 
Dates Referring 
to Wars 
73 
62 
81 
5 
6? 
86 
In table VI the number of dates which refer to wars 
are listed. Text F contains the greatest number of dates re-
I 
ferring to ware using 86, text C uses 81, text A uses 73, text I 
1 E uses 6?, and text Buses 62 . Text D contains the smallest 
number of war dates, using only 5. 
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Books 
A 
I B 
c 
D 
E 
F 
TABLE VII 
A TABULATION OF THE PERCENTAGES OF DATES 
REFERRING TO WARS LISTED IN TABLE VI 
Dates Referring 
to Wars 
24.17 
14.8 
29.88 
3.18 
27.80 
36.44 
Table VII shows the percentage of the total number of 
, dates in each book which refer to wars. Text F had 36.44% of 
its dates referring to wars, text C had 29.88%, text E had 
27.80%, text A had 24.17%, text B had 14.8%, and text D used 
only 3.18% of its dates to refer to wars. 
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TABLE VIII 
A NUMERICAL DISTRIBUTION OF DATES AS THEY APPEARED 
IN THE TEXTUAL MATERIAL, IN THE EXERCISES AND 
ACTIVITIES, ON MAPS, WITH PICTURES, IN THE BOOK 
LISTS AND IN THE CHARTS OF SIX FIFTH GRADE 
AMERICAN HISTORY TEXTBOOKS 
Books Textual Exercises Maps With Book Charts 
Matter and 
Activities 
A 302 8 
B 419 24 
c 271 28 
D 157 3 
E 241 147 
F 237 33 
17 
23 
15 
81 
53 
46 
Pictures Lists 
1 1 
1 2 
2 
22 
16 
65 
65 
36 
27 
4 
Table VIII indicates the numerical distribution of the 
dates as they appeared in the textual material, in exercises 
1 and activities, on maps, with pictures, in the book lists and 
in the charts. 
The greatest number of dates in all the texts occurred 
in the textual matter. 
Text E used the greatest number of dates in exercises 
and activities with 147; the next greatest number was much 
1 lese, 33, found in text F; text Chad the next greatest with 
28; text B had 24. Text D had the least number using only 3. 
Text A used 8 dates in exercises and activities. 
Text D used the greatest number of dates with maps hav-
ing 81; text E had the next greatest number, using 53 ; text F 1 
---=-~ ---~ ----~~-~r~---
11 
used 46; text B used 23; text A used 17. The least number of 
dates used with maps was found in text C with 15. 
Only text C and D were found not to include any dates 
with a picture. Texts A and B each used one date with a pic-
ture. Text F used 22 dates which was the greatest number and 
text E used 2 dates. 
Texts c, E, and F used no dates in the book lists. 
Text D used 16, text B used 2, and text A used 1. 
Text A used no dates on charts. Texts B and C both 
used 65 dates on charts, text D used 36, text E used 27, and 
text F used only 4. 
I 
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CHAPTER V 
Stoo-L\RY AND CONCLUSIONS 
This stud.y is an analysis of dates in six fifth grade 
" American History textbooks, published_ between the years 1948 
and 1951, to determine how the dates were used. In all, 2,529 
pages were analyzed. 
1 
I 
The textbooks analyzed in this study were selected be- 1 
cause of their recency of publication. 
Each page of the textual matter of each text was exam-
ined to find the dates used . Each date was listed as it ap-
peared in the text with an explanation of how it was used. 
The dates were then analyzed in the following manner : 
1) A numerical tabulation of the dates 
contained in thetextual material of 
each book with a breakdown indicating 
the number of dates using the year, 
month and day; the year and the month; 
the month and the day; the month alone; 
and the year alone. Also a tabulation 
of the percentages of these dates. 
2) A numerical tabulation of the dates 
used in each text indicating the number 
of dates in each of the following per-
iods: Dates up to 1607, 1607 to 1783, 
and 1783 to the nresent. Also a tabu-
lation 6f the pe~centages of dates oc-
curring in each of the three periods. 
3) A numerical tabulation of the dates as 
they appeared in each century in th& 
textual material. 
4) Listings of the number of dates in each 
====----===-==--~ -.-. 
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text which refer to wars. Also listings 
of the percentages of the dates in each 
text which refer to ~~re. 
5) A numerical tabulation of dates used in 
the textual material of each text with 
a breakdown showing the number of dates 
used with exercises and activities, on 
maps, with pictures, in the book lists 
and in the charts. 
Conclusions: It was found that most of the dates in 
all the texts analyzed used the year alone with percentages 
ranging from 63.56 per cent of the total number of dates to 
88.54 per cent. Only two texts used the month e.lone with two 
dates each. 
The majority of dates in five texts were found in Per-
iod III, 1783 to the present. The percentages -ranged from 
96.36 per cent of the total number of dates in text A to 66.83 
per cent in text B. In these five texts, the least number of II 
dates was in the first period which covered the time up to 1607 J 
One book had the majority of dates in the period from 1607 to 
1783. 
No dates were found in any of the texts before the 
11 11th century and there were no dates found in the 12th century 
or the 14th century. In five of the texts, the majority of 1\ 
dates were contained in the 19th century and in these same five ! 
1 texts, the number of dates increased in each century up to and 11 
including the 19th century. 
The greatest percentage of the total number of dates 
in the textual me.teria.l referring to wars was 29.80 per cent 
II 
3 ~~~~~--
in one text, and the text with the smallest percentage of 
referring to wars had 3.18 per cent. 
dates l 
The greatest number of dates in all texts occurred in 
the textual material. The smallest number of dates occurred in 
book lists and the next smallest number with pictures. 
Limitations of This Study: Certain limitations are 
apparent in this study. The number of textbooks analyzed is 
' limited. A frequency count of the dates has not been made. 
No attempt has been made to discover the effect of the differ-
1 ent types of dates in teaching. There has been no attempt to 
1 determine whether or not these dates have any significance for 
children. 
Suggestions for Further Study. 
1) An analysis of this type could be made 
with a larger number of textbooks. 
2) History textbooks on another grade level 
could be analyzed. 
3) A study could be made to determine which 
type of date had more significance to 
children: the year, month and day; the 
year and month; the month and day; the 
month alone; or the year alone. 
4) Comparison of dates used in history and 
geography books. 
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